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we can help them, especially if we belong, as so many
teachers do, to the bookish class of people. Now in
planning what special branches of knowledge shall be
furthered in a school, it is obvious that it is far better for
the children that we should help them to study those sub-
jects of which we know something and in which we are
interested, than expend our energy on teaching which is
little more than giving them what they could find for them-
selves in then: own simple text-books.
In the infant and junior schools where a large share of
the children's time is given to working out their own plans,
the teachers are always discovering gaps in their own know-
ledge and skill. Sometimes they can remedy them, but
very often the best they can do is to find books from which
the children can teach themselves. The same holds good
throughout school life, and the older the children get, the
greater should be their responsibility for their own education.
Hence in every school there should be fixed courses of
study and free time when the specialists in these branches
can help pupils who want additional help or who want
to study some different branch of the subject. But for
children whose interests lead them outside the school
course, there should also be help, though often it can
only be suggestions of books that are useful and further
encouragement to teach themselves.
It is in this encouragement to children to teach them-
selves subjects and skills of which we are ignorant that, it
seems to me, modern teachers show themselves better
educated and so wider-minded than many of their teachers.
As a child at a good but very disciplined formal school I
yearned to learn geology—why, I don't know. I went
seeking advice from all and sundry; at home I was told
of Lyell, but as we had none of his writings that was a
dead end. Then I took my courage in my hands and
asked a rather severe form mistress, a historian and no
friend to any branch of science. She rightly pointed

